Culturally Inclusive
Teaching and
Empowerment

Vv

By Marguerite Lafferty




LTELS, RAELSs, and SIFEs
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Long Term English Learners, Recently Arrived English Learners, and Students with Interrupted Formal Education learners.



r Characteristics of English Language
Learners

= Long Term English Learners - LTELsS
= Recently Arrived English Learners — RAELS

= Students with Interrupted Formal Education -
SIFEs
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LTELs are characterized as English Language Learners whom have been attending school in the states for more than 6 years and still can not pass the English proficiency requirements developed by their residing state (Bermúdez, Kanaya, & Santiago, 2017).
RAELs are students that have specific needs (mental, physical, and social) due to the trauma of dislocation (CCSSO, 2020). 
SIFEs are students that have gaps in their education that impede their ability to bring their education status to that of their peers (Zimmerman, 2015).



Sociocultural Factors
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Language learners come from different backgrounds and practice different cultures that make them unique. Sociocultural factors can affect the way in which LTELs, RAELs, and SIFEs acquire learning.
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Sociocultural Factors

= Racism

= Stereotyping
= Discrimination
= Attitude

= Environment
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There are many sociocultural factors that can affect language learners in a negative way. These language learners may encounter racism, stereotyping, and discrimination. Negative variables such as these can affect the learner’s attitude about wanting to learn English, and the environment they must face to learn it in. These factors can affect the learners psychologically as well (Barzallo, 2020).



. Refugee, Migrant, Immigrant, and
Native American ELLs
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Refugee, migrant, immigrant, and Native American ELLs can certainly relate to LTELs, RAELs, and SIFEs. Refugees, migrants, and immigrants are like RAELs and SIFE’s in that they are coming here under distressed circumstances and must learn the language to survive (Seufert, 1999). They face similar factors in their quest to learn English and make something of themselves. Trauma, health, age, little to no education, and may have large gaps in their education due to the relocation process (Borrell, n.d.). Native American ELLs are like the LTELs because they have been speaking English over 6 years but still have not learned the language fluently enough to pass a state sponsored proficiency exam (Carjuzaa, & Ruff, 2016).
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K-12 LTELs, RAELSs, and SIFEs

Additional Factors that affect the language
acquisition:

= Motivation
= Support at Home

= Prior Linguistic Knowledge

= Learning Environment
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Motivation, support at home, prior linguistic knowledge, and learning environment are just some of the additional Factors that affect the language acquisition of grades K-12 LTELs, RAELs, and SIFEs. The motivation to want to learn the language will come when the students see what doors it can open for them and their future. Wanting to learn is important to the speed in which they will learn. Support at home is provided when parents see the importance of learning the language to provide a good education, and bountiful opportunities in this country. Prior linguistic knowledge will aid in acquiring another language where the sounds, structure, and vocabulary are dissimilar. A low stress language learning environment assist in the acquisition. A student learning environment can provide the incentive for obtaining a new language. Sometimes students will learn more from other students without realizing it (Miller, n.d.).



7 A Culturally Inclusive Curriculum
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Culturally inclusive curriculum includes diverse cultural knowledge, frames of reference and cultural experiences of ethnically diverse people and their history, values, and point of views. An example is celebrating black history month and teaching about the struggles, history, trials and tribulations of black people in America, how important they are, and their contributions to our way of life (Portland State University, 2018).
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” A Culturally Inclusive Classroom

= Make the class a safe place for all
students

= Treat diversity positively

= Establish clear expectations in the
classroom

= Appreciate the challenges and
adjustment stresses
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A safe place for all students is one where order is established to protect against racism, and harassment. Mutual respect is given and received by all. Organize times for all students to have a chance to supply information on their own cultural practices. Respect and value shall be shown to all. Establish clear and precise academic expectations with regard to participation and written assignments. Be aware that English language learners can experience stress, frustration, and isolation in wanting to communicate with limited knowledge of how (USC, n.d.). 
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Culturally Inclusive Teaching
Strategies

Get to know your students
Interview your students
Invite and host guest speakers

Encourage Students to suggest project
ideas
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There are a handful and more teaching strategies to develop a culturally-responsive learning environment in your classroom. Here are four that I think work well: Get to know your students, interview your students, invite guest speakers, and encourage students to suggest project ideas (Guido, 2017). Let’s take a closer look at each of these strategies.


Get to know your student

= Open communication
= Questionnaires

= SUrveys
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Get to know your students so that you can adjust your teaching style to the students needs. Some good ways to learn about your students is with open communication; encouraging students to reveal their positive outcomes from classes of the past. Creating questionnaires that focus on finding the students interests. Designing surveys to find the learning styles that work best and incorporate as many as possible in your lesson planning (Guido, 2017).



Interview Your Students

= Values and habits
= Strength and weaknesses

= Hobbies, Iinterests, and activities
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Interview your individual students and discover their values and habits, ask questions to uncover their strength and weaknesses. Inquire about their hobbies, interests and activities to learn more about what drives and motivates them. Then you can steer lesson content to be more personalized and concentrate on the shared strengths among the students. This often helps students to engage in the lesson (Guido, 2017). 



Invite and Host Guest Speakers

= Relatable
= Lesson comes alive

= Live interaction
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When you invite and host guest speakers the students can relate the lesson to real life, and therefore, the content comes alive. Live interaction with a real person who can answer questions and tell the interesting details helps to engage students and relate to those with common cultures. Good examples would be a war veteran, a scientist, a person that went through struggles and persevered (Guido, 2017).


’ Encourage Students to Suggest
Project Ideas

= Enjoyment of choice
= |nstill confidence

= Exhibiting strengths
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When you give the students a choice, they are happier to actually participate and do the work to get the project done. Another benefit of giving a choice to students is the vote of confidence you instill in them. And the best benefit of all is the students get a chance to demonstrate or exhibit their strengths. An example of this strategy is to have the student provide the concept of a project from design to completion. In the student’s idea pitch, they must present how the project will connect with academic standards. If the idea doesn’t meet the expectations give suggestions for them to adjust their idea and have them present again (Guido, 2017). 



Home and School Partnerships
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Home and school partnerships provide teachers an inside look and better understanding of their students. When parents get involved students gain a sense of self-worth, confidence, and a home support system that translates to better grades, higher attendance, greater homework achievement rates. Home and school partnerships can help the teacher be more culturally aware and better able to meet the needs of the student (Ministry of Education, 2019).
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- Resources for ELL Families

= “The Latino Family Literacy Project” resources for
ELL and LCAP in California:

https://www.latinoliteracy.com/ell-support-programs-
california/

= ELL Support Page: https://www.cde.ca.gov/sp/el/

= Title lll information:
https://www.cde.ca.gov/sp/el/t3/index.asp
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